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Social Networks in Early Care and Education
and in early care and education settings.
Together they teach young children
emotional and social skills. These skills
strengthen the children’s sense of self
and their sense of belonging.

N

ot all social networks are
electronic! Before and since
Facebook, Twitter, texts and
tweets, other kinds of social networks
existed. People rely on social networks
every day. Communities of families,
friends, neighbors, co-workers and others
help in times of trouble and celebrate
the joys of life together. They can give
support, information, guidance, or simply
a chance to help and care for each other.
Recent tragedies serve as a reminder that
strong social networks create supportive
environments for children, educators
and families.

This edition of the Bulletin will focus
on the key role early care and education
settings play in the social network of
families and communities.
Family relationships are the base from
which children develop their sense of self
and learn how to relate to others. How
does the early care and education setting
work with families to encourage their
child’s healthy growth and development?
Following traumatic events children
often require extra attention and support.
Families may also have trouble coping.
Listening to parents and children and
sharing resources can help them through
a difficult time. Partnering with the child
care facility gives families another way
to help children cope and recover.
Connections among families can be
nurtured in the child care setting. Social
networks develop within the classroom
or family child care home as early
educators, children, and families get
to know each other. Families and early
educators rely on each other. They
share information about the children
and discuss what is happening at home

The ability to express feelings is evident
in an infant’s cry or smile. At an early
age children can begin to establish trust,
build friendships and learn to resolve
conflicts. Trusting relationships can
positively shape both individual and
group development. When children trust
the adults in their lives, they are more
likely to follow directions and respond
as instructed during emergencies.
In early care and education settings,
some positive connections happen
naturally. Other connections are more
likely to form when the early care
and education program sets a goal
of promoting social skills. Supportive
relationships between early educators
provide a model for caring. How does
the facility encourage connections
among children, families and early
educators? What can be improved?
Children form social networks. Adults
form social networks that may be
personal, professional, or both
personal and professional.
Through active participation in
professional opportunities, directors,
early educators and family child care
providers develop professional networks.
Through these networks colleagues can
find out where to go to for advice,
resources, or ideas. Within these
networks, professionals offer and receive
support for challenging issues. When
a tragedy occurs, social networks form
the web of connections within which
people can recover.
“Emotional well-being and social
competence are the bricks and
mortar that comprise the foundation
of human development.”
Center on the Developing Child
Reference:
Center on the Developing Child. In Brief: The Science of Early
Childhood Development. Harvard University. Retrieved Feb.
10, 2009 from www.developingchild.harvard.edu/
content/downloads/inbrief-ecd.pdf

Building Thriving
The stronger the social
networks of family,
work and community,
the greater the support
they provide in times
of both crisis and
celebration. Building a
strong social network
between home and child
care contributes to a
child’s sense of belonging. Early educators offer guidance as
children develop a sense of self and social skills. Within a
community, children can learn to respond appropriately to
strong emotions. Adults can find recognition and support
through social connections.
Early educators can provide higher quality care and education
in a supportive work environment. A low child to staff ratio
promotes positive, less stressful interactions. It allows staff
members to devote more of their time and attention to each
child. Scheduled breaks offer early educators a time to relax
and refresh. Providing adult-size furniture and equipment
allows early educators to work without physical strain.
Regular supervision and staff meetings promote professional
development and social connections.

Social Networks in the Early Care
and Education Setting
Infants are born ready to form relationships. They learn about
their world within relationships with the adults who care for
them. When very young children have nurturing relationships,
they form trusting attachments. From this secure base, young
children can safely learn about feelings. They begin to develop
a sense of self with others. These connections can lead to
respectful relationships and caring friendships. In a supportive
community, children learn to resolve conflicts in positive ways.
The community can offer reassurance during traumatic times.
Early educators help children develop social skills. Greeting and
departing, as well as diapering and toileting, offer times for oneon-one, focused interactions between a child and an educator.
Small group activities encourage children to cooperate and
problem solve together. During mealtimes, children can practice
their manners and talk with each other. Individual jobs, such as
being door-holder, allow children to be responsible members of
their community. Sharing a job, such as working with other
children to set the table for lunch, supports cooperation.
The following checklist suggests ways to strengthen the social
network within the classroom or family child care home.
• Be intentional about interacting with each child in a
meaningful way each day. Listen to children and answer
their questions thoughtfully. Ask children open-ended
questions about their feelings and the choices they make.
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• Establish simple social rules that describe what to do.
“We help our friends.”
• Explain the reasons behind rules. Help children
understand how their behavior affects others. “Maria
looks happy that you are helping her put the sand toys
in their box.”
• Model positive social behaviors. Be respectful and kind to
co-workers, families, and children. When a child interrupts
during a conversation, say “I see you are eager to share
your thoughts, let me finish talking to your friend and then
I can listen to you.” Greet people and say good-bye when
people leave.
• Recognize and reinforce appropriate social skills. Provide
reflective feedback. “Kaley and Keisha, you are sharing the
blocks and cooperating!”
• Build on children’s efforts to be helpful and kind. Offer
words to describe feelings or suggest what to do. “Ethan,
Neil looks worried that he won’t get a turn on the swing.
Maybe you could tell him he doesn’t have to worry, he
gets the swing next.”
• Prompt children to use their social skills in new ways.
“Andrew, would you please show Oscar where to put the
trucks now that everyone is finished playing with them?”

Set Up the Learning Environment to
Promote Social Skill Development
The physical space and the
schedule of learning
environments can be
arranged to support social
development. Set up interest
centers in the classroom that
invite children to play with
materials together. Two
children can write at the
writing table, three can dig
in the sand box together, and
four might engage in imaginary play in dramatic play. Introduce
materials to share. In the outdoor learning environment, tape a
large sheet of paper to the sidewalk. Add 2-3 bowls of paint and
3-5 wheeled toys or brushes for the children to use to paint a
mural. Add stethoscopes and play thermometers to dramatic
play and see what happens.
Some children may need a cozy corner for quiet time alone.
Less stimulation helps some children get emotionally ready
for social interactions.
The daily schedule sets the time periods children have to
engage in free play, teacher-directed activities and routine
care. Arrange the schedule so there is plenty of time for
children to interact with other children and adults.

Social Networks

Networks in the Early Care
and Education Community

Staff Network
Social gatherings give staff opportunities to build a supportive
professional network. For example, when hosting a training
event, schedule time for people to get to know each other
better. Suggest outings outside the daily routine to promote
personal connections. Recognize birthdays and other life events.
Request input from educators to develop daily operations and
design curricula. When staff members contribute their ideas,
they deepen their commitment to the child care program.
Maintain a healthy working environment by meeting regularly
to discuss the ideas, suggestions and conflicts that arise.
Professional Network
Early childhood professionals can offer each other both
professional and personal support. Family child care providers
often express a need to connect with other adults, especially
those in their field. Professional relationships can develop with
co-workers in a facility or begin during meetings or workshops.
• Connect with local child care resource and referral staff.
• Participate in directors’ meetings.
• Participate in child care association meetings.
• Attend conferences, such as the NC Association for the
Education of Young Children (NCaeyc) or NC Children
and Nature (NC CAN) annual conferences.
• Attend trainings offered through the local child care
resource and referral agency
Family Network
Build connections with families. Greet parents and children
when they arrive. Exchange information at the beginning and
end of the day. At parent conferences, share what is happening
in the early care and education setting to support the child’s
development. Discuss the child’s behavior and emotional and
social growth. Ask the family about their goals for the child,
and leave ample time to listen to them. Collaborate with
families to form clear expectations for their child that can
help him or her develop trust and interact respectfully.
Work days and volunteer opportunities build a sense of
community among families as they work together on projects to
benefit the child care facility. Social events that bring families
into the early education setting can foster positive relationships
between families, staff and children.
Piglet sidled up to Pooh from behind.
“Pooh?” he whispered.

“Yes, Piglet?”

“Nothing,” said Piglet, taking Pooh's hand.
“I just wanted to be sure of you.”

~ A.A. Milne, Winnie-the-Pooh

Responding to Trauma
Upsetting events can occur
in the home, the early care and
education setting, and in the
world. Strong social connections
enable adults and children to
respond effectively in an
emergency and help them
cope with trauma.
Young children are sensitive to
changes and emotional stress in
their environment. They respond to the feelings of the
adults who care for them. In a supportive early learning
setting, children can express their feelings and feel safe.
When children bring up concerns, answer their questions
directly and simply. They will ask for more explanation if
and when they need it. Children may also express their
feelings during play. They may use dramatic play and art
projects as ways to express worries or fears. Early educators
can help children label and understand their feelings. They
can reassure children that adults will take care of them.
Discuss children’s concerns with their families. Find
out what they are doing at home to help the child.
Remind families that maintaining familiar routines such
as mealtimes, rest and outdoor play, helps them cope.
Suggest they avoid exposing their young children to media
coverage of traumatic events. Ask them to separate what
they need to do from what their children need to know.
Listen to families during traumatic times. Maintain a
current list of mental health or pediatric resources.
Share this information with families who request it.
Support early educators following a traumatic event.
Responding to individual children and managing the
classroom may challenge their coping skills. Encourage
staff to take care of themselves and maintain their routines,
such as healthy eating, rest and exercise. Offer community
mental health resources for themselves or their families
when they request them.
Social networks within the early care and education
community can offer emotional, practical and economic
support during a crisis. Directors and staff can ask for help
from colleagues at another center or family child care
home. A listening ear, relevant materials, or resources
can help another program get back on its feet.

References:
Bovey T., Strain P. Using Environmental Strategies to Promote Positive Social Interactions.
Retrieved September 3, 2009 from www.vanderbilt.edu/csefel/briefs/wwb6.pdf
Reference for pages 1-3:
Hyson, M and Taylor, J. Caring about Caring: What Adults Can Do to Promote Young Children’s
Prosocial Skills. Retrieved January 15, 2013 from
www.naeyc.org/files/yc/file/201107/CaringAboutCaring_Hyson_OnlineJuly2011.pdf
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Taking Care of You

February is

18-24: Wildlife Week

Avocado and
Banana Month

10: International Day
of Awesomeness

Bake for Family Fun Month

April is

Oral Health Month

National Humor Month

Caring for and educating young children
can be extremely rewarding and, at
times, stressful.
Enjoy the rewards and try these tips
from early educators on handling stress:
• Eat healthy food. Stay physically
active. Get enough sleep. Engage
in these healthy life style habits
that benefit everyone.

March is
Child Life Month
National Nutrition Month

National Autism Awareness Month
Child Abuse Prevention Month
1-7: National Public Health Week
3: National Walking Day

3-9: Severe Weather
Preparedness Week

7: World Health Day

11-17: Brain Awareness Week

26: National Kids and Pets Day

• Start each day by taking a few
relaxing minutes of private time.
This can lighten mood and increase
stamina for the rest of the day.
• Take short breaks when possible. A
few minutes to stretch, breathe and
think can lift the spirits and reduce
stress on the body.

Bulletin Board

• Protect free time by saying “no” to
extra projects when asked. Choose
positive activities that leave plenty
of time for self care.

April 14 – 20, 2013 is the Week of the Young Child™
Plan now to recognize successful early childhood programs
and services during the Week of the Young Child. This annual
celebration is sponsored by the National Association for the
Education of Young Children (NAEYC) ™. This week focuses
public attention on the needs of young children and their
families. The theme is Early Years Are Learning Years®. For
sub-themes and suggestions on how to celebrate, visit
http://www.naeyc.org/woyc/faq.

• Find ways to grow professionally.
Take classes, attend conferences,
or read early childhood education
journals and blogs. New ideas and
techniques can help solve problems
or provide a welcome change.
• Create a peaceful environment. Use
routines and classroom organization
to structure the day. Soothing or
cheerful music sometimes sets a
peaceful tone. Help children relieve
stress through sensory activities.
• Share passions with the children.
For example, introduce them to hand
sewing, play musical instruments,
start an exercise routine, or plant a
garden. An educator’s enthusiasm
can be contagious.
• Build relationships with other early
educators. Exchange teaching
strategies and share tips for reducing
the unique stresses of the job.
References:
Martin, Jody. “Stress management for Early Educators.”
Retrieved from www.cceionline.edu/newsletters/
February_10.html January 9, 2013
Stewart, Deborah. “Managing Teacher Stress in the Early
Childhood Environment.” Retrieved January 9, 2013 from
www.teachpreschool.org/2011/10/
managing-teacher-stress/

New Criminal Record Check (CRC) Requirements
Effective January 1, 2013
Highlights of the new CRC Rule include:
• A CRC qualification letter must be issued prior
to licensure, employment or residency in a child
care facility.
• The CRC qualification letter will be active for
three (3) years and be valid at any licensed child
care facility in North Carolina.
• Volunteers counted in staff/child ratio or who have unsupervised access to
children will have a state-wide criminal record check completed by the
Department of Health and Human Services (DHHS) prior to assuming
care of children.
For more information on CRC requirements and procedural changes visit
http://library.constantcontact.com/download/get/file/1105069790112166/CRC+Changes+January+2013.pdf.
Still have questions?
Call the Division of Child Development and Early Education at 800-859-0829
Contact the Department of Health and Human Services (DHHS) CRC Unit
by email at DHHS.CRC.Unit@dhhs.nc.gov.
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Especially for Families

PLEASE

COPY AND SEND HOME.

Helping Preschoolers Cope after a Trauma
Following a disaster a support network is invaluable to
families struggling to recover. Recent events such as
hurricanes, shootings and wild fires affected many
individuals directly. Many more worried about such a
disaster happening again. Children, as well as the adults
in their lives, may respond by feeling uncertain about
their safety. Families and early educators are the people
who can help restore order in a child’s world. Changes in
a child’s behavior may show their need for reassurance.
When children are afraid they may be unusually clingy.
They may object to a parent leaving the room. They may
wonder if the danger is past or if it will happen again.

• Review and update emergency contact information
that is on file. Respond promptly to requests for
updates in
the future.

Not talking, sleep problems and general
fearfulness are other signs of distress.
Some children may have questions
about death or worry that they caused
the disaster. Others may go back to
earlier behaviors such as bedwetting
and thumb sucking. Some may have
trouble interacting with others.
Providing a calm and supportive
environment will help children feel safe.
Children, and adults, find reassurance by
following everyday routines: getting to bed on time,
eating together, and playing with each other. During
recovery it may be helpful to spend extra time together.
This gives children a chance to ask questions they might
have. Questions help parents understand their child’s
concerns. Parents can respond with honesty using words
their child can understand. Hugs, handholding and lap
time may provide needed comfort and a feeling of
security. Observing and engaging with a child during
imaginary play gives family members an opportunity to
learn how the child views the situation. Reading books
and stories about feelings can show children how others
cope with strong emotions.

• Be familiar
with the
communication
tree that is used
during emergencies for contacting parents.

Families can discuss their concerns with their child’s early
educator, who may also see changes in a child’s behavior.
Together they can review what is being done at home
and in child care. They can identify what approaches
seem to help the child cope. The child may feel more
secure with similar approaches used at home and in the
early care and education setting.
In addition, families can make sure that early educators
have what they need from them to provide care during
and after emergency situations.

• Review and
follow the facility
policies and
procedures for
pick-up, drop-off
and emergency
situations.

• If the facility does not yet have policies,
procedures, and a communication tree in
place, ask that they be established.
At times, children will face challenges outside the
early care and education setting. Early educators can
understand a child’s behavior better when families tell
them what is happening that might be affecting the child.
Early educators may be able to respond to the child in
helpful ways and share ideas, information and resources
with the family.
Children and adults recover from trauma at individual
paces. It may take a while. Sometimes parents might feel
their child’s distress is not lessening or is lasting longer
than expected. Parents and other family members may
also need reassurance or guidance. The child’s health care
professional, or a local mental health center, can provide
information, assistance, or referrals as needed.

Resources for Families
The Mister Rogers Parenting Book: Helping to Understand
Your Young Child by Fred Rogers, Running Press Book
Publishers, 2002.
Talking to Children About Disasters, from the American
Academy of Pediatrics, www.aap.org/en-us
/advocacy-and-policy/aap-health-initiatives/
children-and-disasters/Pages/Talking-to-ChildrenAbout-Disasters.aspx

NORTH CAROLINA CHILD CARE HEALTH & SAFETY RESOURCE CENTER • 1-800-367-2229
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A Sense of Belonging
Early childhood programs have high
hopes for the children and families
they serve. Success depends on how
fully each child and family develops
a sense of belonging in the program.
How is this created?

Welcome Me It begins with
feeling welcomed.
➢ Are incoming families matched
with ‘buddy families’ for play
dates before school begins?
➢ Do early educators and parents
warmly greet visitors and prospective parents? Are
questions answered? Is information shared freely?
“The feeling that you are welcome and
respected – celebrated, even – happens
in layers and deepens over time.”
Susan, parent

See Me Each communication is an opportunity to deepen
relationships. E-mails, newsletters, parent conferences,
documentation of learning and asking about the family’s
weekend are all chances for connection. Tone and choice
of words convey: “I see you, with all your unique qualities,
and you are an important part of this place.”
Family orientation launches the process of seeing the child
and family with clarity and appreciation. This is the time to
ask families about their hopes, challenges, and beliefs, and
to answer their questions.
Ask people what they like to be called. Post family photos
with names in a prominent place. Make a project for children
to learn ALL the names, including the names of parents and
siblings. Consider name and photo quizzes and matching
games. Have conversations about family names.
A sense of belonging comes from recognition:
➢ Children see their work displayed with care.
➢ Children watch their friends act out their dictated
stories.
➢ Parents claim tasks and get public acknowledgement
for their contributions.
➢ Families see donations of “useful junk” transformed
into costumes and magic wands.

Inform Me Families need plenty of written information
without a lot of busy work. Parents and children can work
together to make a “Family Book” to share with other families.
Early educators and children may collect photographs and
words in a “Welcome Book,” outlining routines, introducing
spaces and materials, and explaining rules. The tone balances

“Well, the way I did it was just make a
friend, one at a time. One step at a time.
That’s how I did it.”
Oliver, age 4, reflecting on
how to make friends in a
Welcome Book.

excitement about opportunities with
empathy for how tender and scary it
can feel to be new.

Show Me Environments
that are orderly, beautiful, and
comfortable invite confident
engagement. Spaces and materials
that children and families claim for
their own – mailboxes, coat hooks, cups and bowls – establish
ownership. Prominently displayed photos of children and their
families say it most clearly: “This is your place.”
Accept Me Clearly communicate, “This is a safe place. I
won’t let you hurt anyone here. I won’t let anyone else hurt
you.” When people belong, they know who and how to ask
for help. When hurt or upset, they trust that someone will
offer aid. They know who will listen to them, and that they
are trusted to listen to others in turn.
Other strategies that communicate acceptance:
➢ Invite families and children to be open about
their challenges.
➢ Use the phrase ‘still learning’ when challenges arise.
➢ Approach families as soon as you think something
may be wrong.

Celebrate Me Ritual is a powerful tool for creating a culture
of belonging. Carefully consider the occasions you choose to
celebrate. Birthdays, holidays and graduations are opportunities
to recognize individuals as well as community connections. Do
your rituals reflect your values? Do they deepen people’s
connection to those values and to each other?
Put Me to Work In a community, everybody pitches in. To
feel competent and valued, children need to do real work every
day: put away blocks, wash paint brushes, fetch a washcloth for
an injured friend. Match families with tasks that are satisfying
for them and improve the program. Give parents ideas about
what is needed. Ask what they can do. Hold the first workday
early in the year so that families can connect as they work
together. Take advantage of opportunities for shared labor.
Donna King, Director and Teacher
Children First, Durham, NC
“You belong when you feel connected through action of
some kind (playing together, working together, a cause,
a task). There has to be meaningful exchange for true
belonging. A valuable part of the experience is the
invitation to give of yourself.”

Margie, parent
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Pearly Whites ~ Make Them Sparkle
Sparkle, sparkle little teeth
Some above and some beneath.
Brush them all at every meal,
Clean and fresh they will always feel.
Sparkle, sparkle little teeth
Some above and some beneath
Sung to: Twinkle, Twinkle Little Star
~Original Author Unknown
Establish good oral health habits early. They can last a lifetime! Plan activities
with young children that will promote caring for teeth. Provide families with
toothbrushing tips to follow at home. Celebrate Dental Health Month in
February and throughout the year!
Open Wide! Help infants identify their mouths. Sit with
an infant facing a mirror. Point to the mouths in the mirror.
“My mouth.” “Your mouth.” Show infants pictures of faces
and people smiling. Point out those mouths. During mealtime, talk about the food going into the infant’s mouth.
Soon infants will begin to identify where their mouths are.

Fun Facts about Teeth
• Human teeth are made of
the hardest substance in the
body – enamel.
• The land animal with the most
number of teeth is the armadillo
– it has as many as 104!
• Sharks lose teeth throughout
their life. They grow new ones
to replace the lost teeth.
• In Libya when a child loses
a baby tooth, she throws the
tooth at the sun and says,
“Bring me a new tooth.” The
child’s father tells her that she
has a bright smile because her
teeth come from the sun.

Children’s Books on Teeth

Toddlers and preschoolers can use small flashlights to inspect
each other’s teeth. Ask the children to describe their teeth –
number, color, shape, and how their teeth line up. Mention
the different kinds of teeth and the jobs they do. The sharp front teeth are
for cutting. The pointy eyeteeth are for ripping and tearing. The square molars
at the back smash and grind food.
Read A Visit to the Dentist by Eleanor Fremont. Ask children to describe their visits
to the dentist. Arrange for a dentist or dental hygienist to come visit the children.
Demonstrate brushing and flossing teeth. Discuss the benefits of oral hygiene. Use
a puppet to role play a story of a child who refuses to brush her teeth. The puppet
can ask the children why she should brush her teeth.
Develop a “dental” prop box for the dramatic play area. Include: toothbrushes,
dental floss, small mirrors, plastic tools, mask, goggles and gloves, dental smock,
and a tray. Ask a dentist for contributions. Children can practice going to the
dentist. Display pictures of children at the dentist, human and animal teeth –
and foods that strengthen teeth.

Brush! Brush! Brush!
by Alicia Pardon 2010
Snacks for Healthy Teeth
by Mari C. Schuh 2008
Take Care of Your Teeth
by Don L. Curry 2005
Throw Your Tooth on the Roof:
Tooth Traditions from
Around the World
by Selby Beeler 2001
Infant/Toddler
Preschool – School-age

Establish toothbrushing in the classroom.
Start with labeled toothbrushes for each child,
toothpaste, toothbrush storage unit and cover.
Set up a chart with the children’s names on it.
Let each child place a check (or sticker) by
his/her name when they brush their teeth.
Use a large model of teeth and gums and a
large toothbrush to demonstrate correct
brushing techniques.
Show the children how to hold the brush at an angle against the base
of the tooth and gum line. Show them how to wiggle in a circular
motion and sweep to the end of the tooth. Wiggle the toothbrush
– wiggle all over. Wiggle and Jiggle!

Check These Out!
KidsHealth for Kids Caring
for Those Pearly Whites!
Your Teeth
http://kidshealth.org/kid/
htbw/teeth.html
Oral Health
Teacher Activities for the Early
Childhood Classroom
www.scdhec.gov/administration
/library/ML-025192.pdf
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Ask the Resource Center
Q: I am a director of a small child development center. The children in our toddler room
want to wash their hands independently, which we encourage. My concern is that
they are not washing their hands thoroughly. How do we encourage their interest
in self-care while making sure their hands are clean?

A: Hand washing is an important self-care skill that children can begin learning
at an early age. Make sure everyone knows that thorough, frequent hand washing
practices are the best way to keep germs from spreading in any environment,
especially in child care.
Help the children transition into independent handwashing
by naming the steps as they participate in the process. Offer
support for handwashing. “Are you using soap? Scrub your
hands until we finish the ABC song. Remember to scrub the
backs of your hands.”
Always follow the steps below for handwashing. Review when both children and
adults should wash their hands. Refer to the hand washing posters for infants,
children and adults, available on our website: www.healthycchildcarenc.org.
1. Turn warm water on. (80-110° F)
Antimicrobial soap is not recommended
in child care settings. Data does not
2. Wet hands.
support the use of antibacterial soaps
3. Apply liquid soap.
over other liquid soaps.
4. Wash hands. Lather for 20 seconds.
~ National Standard 3.2.2.2
Wash in between fingers, under
Handwashing Procedures
fingernails, and around wrists.
5. Rinse hands under running water for at least 10 seconds.
6. Dry well, with a clean, disposable paper towel.
7. Turn the water off using the paper towel.
8. Throw the paper towel into a lined trash container.
Early educators should supervise all handwashing by toddlers to ensure proper
handwashing. They can guide the children until the children demonstrate
proficiency. This is not likely to occur until the later preschool years. Even
after they know the steps, children may need to be reminded to when to wash
their hands and to use all steps every time.
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